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While reflective practice is widely recognized as an importafiuided reflection within the developmental framework can be applied to
element in the teaching/learning process, there is a lack of theoretical §og-mentoring relationship as thoughts, feelings, and actions are consid-
structs for guiding reflection in teacher education. Moreover, there are ®@d during discourse. For instance, when a mentor teacher and a novice
tested methods for developing reflective teachers. Reflective practiceteagher discuss different possible solutions to classroom management prob-
be defined as a process of problem solving, reconstruction of meaning,laft, and the mentor encourages the protégé to consider how the students
subsequent reflective judgments while persons are engaged in a sighifght solve the problem, the mentor is intentionally guiding the protégeé to
cant new activity. Reflecting upon one’s new experiences can prompt leéake the multiple perspectives of the students.

ing and cognitive development, if certain conditions occur. A theoretical The taxonomy includes responses in indirect and direct catego-

frame_vvork (|.e(.j cof:nplgx new helplngdrorl]e,"gwded rzﬂectl(_)n,_bal?ncltlerg& adapted from the Flanders’ interaction system. The indirect categories
experience and re ectlo_n, supportand chal enge, an continuity of & Cerrtl—:'accepting feelings, praising or encouraging, clarifying ideas, and prompt-
ditions) guided the studies that are summarized in the paper.

ing inquiry are. Direct categories include providing information, giving

A quantitative synthesis of intervention studies, spanning téiiection, and addressing problems. Indirect responses have advantages
years, that were based on this guided reflection and roletaking framewasykhe young adult learner develops greater capabilities for abstract reason-
is reported in the article. These studies were based on the assumptiofngaperspective taking, and ethical reasoning. The direct mode of interac-
teaching is a complex moral professsion and that professional develg has advantages when the learner extensively relies on concrete rea-
ment programs aimed at promoting ethical sensitivity and greater toksming and exhibits limited perspective taking.
ance for ambiguity should be implemented and tested. Seven studies fo-

cused on facilitating cognitive structural growth in the conceptual and eTtQ'él hers vary in their ability to reflect upon experience, a flexible frame-

cal/moral domains for pre-service and in-service teachers are summar k to guide and differentiate reflection according to the developmental

The studies employed a guided reflection framework as the indepen ?Qferences of adult learners represents an important step forward in indi-

variable. In each of the studies the educators in the treatment Werevﬁ:fﬁalizing instructional strategies. The framework’s theoretical under-

pheqtgd o partmpgtel n gw(cjied reflelctlonhthrogghddlaflr)gu.e jofurnals WFgﬁnings resolves the lack of directing constructs and research for the pro-
their instructor, who learned to employ the guided reflection framewofKe ionai education of teachers.

Dependent variables included various measures of moral judgment an

conceptual complexity, as well as new skill acquisition. Findings from the Journaling, written coursework, and portfolios can foster new
studies indicated significant gains in cognitive-structural growth acrdegrning and cognitive development for adult learners. The guided reflec-
conceptual, moral and ego developmental domains. Behavioral data tiframework described in this article pays attention to caring, acknowl-
post hoc analysis indicated that participants gained professional skillsegiging feelings, and the dissonance associated within learning a complex
sociated with more effective and responsible practice. new role. The theory, research, and the action/reflection framework pro-

vide support for designing deliberative reflective programs with the goal
Since promoting teacher learning and development through6 bp dning prog g

L . . : ?e'promoting learning and teacher development.
flection is not necessarily an automatic process, a framework to guide re-
flection is required. This article includes a detailed description of a tax-
onomy for an instructor to differentiate responses to written reflection ac-
cording to the needs of the adult learner. The taxonomy is a guide for se-
lecting responses to “match” the students’ current developmental level
and graduated “mismatching” responses to introduce more challenge.

There are several implications for teacher education. Because

[0 Results of this study were published in Teaching and Teacher Education, 1999, 15, 597-612.

*  This study relates to materials in Chapter IX of the Becoming a Teacher Educator and to the Adult Learn-
ing and Developmental Framework below.

Learning /Coaching Elements Conditions for Development
1. Knowledge 1. Significant New Role Taking
2. Demonstration 2. Guided Reflection
3. Practice with Feedback 3. Balance between Experience and Reflection
4. Adapt and Generalize 4. Support and Challenge
5. Continuity in all of the above
Joyce & Showers, 1995 Sprinthall & Thies-Sprinthall (1983)
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